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ABSTRACT

Self-disclosure plays a crucial role in fostering meaningful and healthy interpersonal relationships, enhancing both
self-awareness and others’ understanding of the individual. Moreover, self-disclosure has been linked to life
satisfaction and emotional experiences. This study aimed to examine the relationship between self-disclosure,
life satisfaction, and emotions among university students. The study employed a relational survey model, a type
of general survey design. The sample consisted of education faculty students (N = 430; 300 females, 130 males)
recruited via Google Forms. Data were collected using the Personal Information Form, Self-disclosure Scale,
Satisfaction with Life Scale, and Positive and Negative Affect Scale. Significant differences in self-disclosure were
found based on place of residence, with metropolitan residents reporting higher self-disclosure levels than village
residents. However, self-disclosure did not significantly differ by gender, age, orincome level. A significant positive
relationship was found between self-disclosure and life satisfaction, as well as self-disclosure and positive
emotions. Besides, negative emotions were negatively correlated with self-disclosure and life satisfaction. Income
was positively associated with life satisfaction but did not significantly influence self-disclosure behaviors. The
findings suggest that self-disclosure is an important factor in emotional well-being and life satisfaction. The
significant impact of place of residence on self-disclosure highlights potential environmental influences on
communication patterns. Additionally, the positive associations between self-disclosure, positive emotions, and
life satisfaction emphasize the role of open self-expression in psychological well-being. Future research can
explore these relationships using longitudinal and cross-cultural methods to better understand the underlying
mechanisms.
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Introduction

Self-disclosure is considered a significant behavior for individuals to strengthen their
interpersonal relationships and enhance their psychological well-being. This concept plays a
fundamental role in establishing and maintaining social bonds. According to Jourard (1971),
self-disclosure is one of the core indicators of a healthy personality. It is defined as acts of
asserting one’s essence and demonstrating it so that others can perceive and understand the
individual. The reciprocal and mutual nature of this behavior further emphasizes its importance
(Ozsenler, 2013). Understanding why individuals choose to disclose themselves to others is
crucial for comprehending this concept. The primary reason behind this behavior is the benefits
it provides to the individual (Devito, 1995). Self-disclosure can be described as a continuous
aspect of human life, involving the sharing of personal information with others (Buhrmester et
al, 1988). This behavior, seen as the transfer of private information through verbal and non-
verbal means, strengthens interpersonal relationships. By sharing their emotions and thoughts,
individuals attain inner peace and experience psychological relief. This state creates positive
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effects within a person’s mental world and reduces uncertainties in relationships, enabling the
formation of closer and more stable connections (Uygur, 2018).

Written self-disclosure

In the literature, one form of self-disclosure is addressed as written self-disclosure. Research
findings suggest that writing, similar to verbal self-disclosure, reduces negative emotions and
enhances positive feelings in individuals (Cetinkaya, 2020). According to Egan (1975),
behaviorists approach self-disclosure studies in three ways. Firstly, in educational programs
aimed at improving human relations, the process of reciprocal self-disclosure helps individuals
develop social skills and become more effective in their interpersonal relationships. Such
programs provide a safe environment where individuals can share their emotions and thoughts
freely. Secondly, self-disclosure behaviors that naturally emerge in daily life contribute to
strengthening social bonds by encouraging sincere sharing within an individual's natural
relationships. Openly sharing emotions and thoughts in everyday interactions enhances social
harmony and interpersonal understanding. Thirdly, self-disclosure between a psychological
counselor and the client in therapy sessions, or among participants in group therapy, plays a
significant role in the psychological healing and support process (Kovan, 2017; Kovan & Uygarer,
2024). The safe sharing space provided in a therapeutic setting allows individuals to express
themselves more comfortably and fosters psychological resilience.

Life satisfaction

The concept of life satisfaction can be defined as an individual's cognitive evaluations regarding
their own life (Uygur, 2018). This concept encompasses both the entirety of a person’s life and
various aspects of it (Subasl, 2021) and can be directly associated with human happiness. Life
satisfaction, as a feeling that includes both physiological and psychological contentment, is also
connected to the fulfillment of needs across all areas of an individual's life (Uygur, 2018). It can
also be evaluated as the outcome of an individual's comparison between what they desire to
achieve and what they actually possess (Ozer & Ozsoy-Karabulut, 2003). An individual
establishes personal criteria and makes evaluations based on these standards. If they assess
their life positively, they are considered to have attained life satisfaction (Cecen, 2007). In this
context, the primary aim of this study is to examine the impact of self-disclosure on emotions
and life satisfaction. To support this main objective, the following research questions (RQ) have
been formulated:

RQ1. Do self-disclosure, life satisfaction, and positive-negative emotions differ based on gender,
age, class level, income status, and place of residence?

RQ2. Is there a significant relationship between self-disclosure, life satisfaction, and positive-
negative emotions?

RQ3. Do self-disclosure and positive-negative emotions have an impact on life satisfaction?

The significance of this study lies in its potential to make substantial contributions to the field
of psychological counseling and guidance by revealing how individuals’ self-disclosure
behaviors impact their life satisfaction and emotional well-being. This research is particularly
valuable for providing insights into enhancing the quality of individuals" social relationships,
strengthening psychological resilience, and supporting the development of healthier individuals
by reducing the effects of negative emotions. Furthermore, the findings of this study may serve
as a guide for social skills training programs, therapeutic interventions, and personal
development initiatives. In this context, the data obtained will contribute to the formulation of
policies that support psychological health and help individuals establish stronger relationships
within their social environments.
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Method

Research design

This study was conducted using the relational survey model, one of the general survey models
within quantitative research methods. The relational survey model is designed to determine
whether the variables under investigation change together and, if so, to identify the direction and
degree of this change (Karasar, 2023). This method was chosen to test the formulated RQs and
to reveal the relationships between the variables.

To ensure a more efficient research process and facilitate data collection from university
students, the convenience sampling method was employed (Karasar, 2023). In the sample
selection, students enrolled in the education faculty at a public university in the Black Sea region
of Turkiye were included, consisting of 300 female and 130 male students. In total, 430 students
participated in the study. Moreover, data from participants who incompletely or inaccurately
filled out the scales were removed from the analysis. Students groups that did not meet the
defined sampling criteria or failed to satisfy the specified participation requirements were also
excluded from the research.

Participant recruitment for the study was conducted through an online survey distributed via
Google Forms. To maximize reach, the survey was shared across multiple social media
platforms to engage potential participants. Before beginning the survey, participants were
provided with comprehensive information aligned with ethical standards, ensuring they fully
understood the study’s purpose, procedures, and privacy policies, and participated voluntarily. It
is important to note that several undergraduate programs in Turkey faced limited accessibility
during the 2022 academic semesters. The study received ethical approval from the Ethics
Committee in 20271 (Approval No. E-50288587-050.01.04-51851, 15/19), and data collection
took place in 2022.

Data collection tools

Personal Information Form was developed by the researchers to determine the socio-
demographics of the participants. It collects demographics to be utilized during the analysis
phase of the study.

Self-disclosure Scale (SDS) to measure the self-disclosure levels of individuals and developed
by Wheeless (1978) and later updated by Chen and Marcus (2012) was used. The Turkish
adaptation of the scale was conducted by Oksiiz et al. (2017). The scale is evaluated based on
sub-dimensions rather than the total score. The mean scores of items within each sub-
dimension (ranging from 1 to 7) are calculated as the sub-dimension scores. Higher mean
scores indicate higher levels of self-disclosure in the relevant sub-dimension. The overall
Cronbach’s a coefficient of the scale is .70. The Cronbach’s a values for the sub-dimensions are
.71 forintention, .74 for amount, .70 for positivity, .75 for honesty, and .60 for control. More, item-
total correlations of the scale items exceed .30.

Satisfaction with Life Scale (SWLS) used in this study was developed by Diener et al. (1985) and
adapted into Turkish by Koker (19917). This unidimensional scale, designed to assess individuals’
life satisfaction levels, consists of five items rated on a seven-point Likert scale. The total score
ranges from 5 to 35, with higher scores indicating greater life satisfaction and lower scores
reflecting lower life satisfaction. The reliability of the scale was evaluated using the test-retest
method and Cronbach’s a coefficient, which was found to be .85.

Positive and Negative Affect Schedule (PANAS), developed by Watson et al. (1988), was utilized
in this study. Its Turkish adaptations were conducted by Gengoz (2000). The scale consists of
20 items (with 10 measuring positive affect and 10 measuring negative affect). Items are rated
on a scale from 1 (not at all) to 5 (extremely). Except for one item in the positive affect factor,
all items demonstrate acceptable internal consistency. Factor loadings range from .46 to .76 for
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negative affect items and from .48 to .74 for positive affect items. Together, these two factors
explain 44% of the total variance. The Cronbach'’s a coefficient was calculated as .83 for positive
affect and .86 for negative affect.

Statistical analyses

Prior to initiating the analysis, data normality was assessed by examining skewness and
kurtosis values of the variables, which fell within the range of 1.5, aligning with the criteria for
normality assumption. Subsequently, an ANOVA was conducted to identify differences between
the mean scores of the SDS, the SWLS, and the PANAS. When significant differences were
detected, Post-Hoc LSD tests were performed to determine the source of these differences.
Furthermore, independent samples t-tests were used for comparisons between two variables.
To examine the relationships between variables, Pearson correlation coefficients were
calculated and analyzed.

Results

Table 1 Mean scores and t test results of SDS, SWLS, and PANAS and their sub-dimensions by gender

Gender N X 3d T 5
05 rmge 300 545 17 a0 o
052 rmge 300 57 w2 o
w052 rmge 300 i 27 57 56
ot rmge 300 557 R s e
058 rmge 300 359 22 o 0
opss rmge 300 156 & a5 "
s rmge 300 106 2w 14
NP e 00 306 7s o o
NN g 00 231 % 52 o
NS pemge a0 o p 173 P

N = 430, *: p < .05, SDS1: intention, SDS2: amount, SDS3: positivity, SDS4: honesty, SDS5: control, PANASP: positive emotion,
PANASP: negative emotion, SDSS/SWLSS/PANASS: total score.

A parametric independent samples t-test was conducted to examine whether SDS, SWLS, and
PANAS scores, along with their sub-dimensions, differed by gender (cf. Table 1). Results showed
no significant differences in the total scores of SDS (1(428) = -1.51, p =.13), SWLS (t(428) =
-1.47, p = .14), or PANAS (t(428) = 1.73, p = .08). However, at the sub-dimension level, SDS2
revealed a statistically significant gender difference (t(428) = -2.45, p < .05), where females (X
= 3.87) scored higher than males (X = 3.51). Furthermore, in PANASP, males (X = 3.26) scored
significantly higher than females (X = 3.06, t(428)=.47, p < .05). These findings suggest that
females tend to score higher in SDS2, while males report experiencing more positive emotions.

Table 2 Mean scores and ANOVA results of SDS, SWLS, and PANAS and their sub-dimensions by age
groups

Age N X Sd F p
<19 120 5.44 1.24
20 113 5.38 1.05

SDS1 21 90 5.65 1.00 1.10 .34
>22 107 5.42 1.23

Total 430 5.46 1.14
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<19 120 3.63 1.40
20 113 3.91 1.43
SDS2 21 90 3.88 1.39 1.20 .29
>22 107 3.65 1.36
Total 430 3.76 1.40
<19 120 416 1.22
20 113 4.24 1.18
SDS3 21 90 4.33 1.34 .96 40
>22 107 4.44 1.39
Total 430 4.29 1.28
<19 120 5.56 1.08
20 113 5.55 1.10
SDS4 21 90 5.63 1.14 1.53 20
>22 107 5.31 1.20
Total 430 5.51 1.13
<19 120 3.71 1.17
20 113 3.63 1.28
SDS5 21 90 3.43 1.28 .92 43
>22 107 3.67 1.42
Total 430 3.62 1.29
<19 120 4.50 66
20 113 4.54 64
SDSS 21 90 4.58 56 .39 75
>22 107 4.50 64
Total 430 4.53 .63
<19 120 3.97 1.33
20 113 3.78 1.30
SWLSS 21 90 4.24 1.27 1.97 11
>22 107 4.04 1.43
Total 430 3.99 1.34
<19 120 3.12 .81
20 113 3.07 72
PANASP 21 90 3.18 71 34 79
>22 107 3.13 77
Total 430 3.12 75
<19 120 2.36 74
20 113 2.35 71
PANASN 21 90 2.25 68 46 71
>22 107 2.34 76
Total 430 2.33 72
<19 120 2.74 51
20 113 2.71 41
PANASS 21 90 2.72 44 10 95
>22 107 2.73 45
Total 430 2.70 43

A one-way ANOVA was conducted to examine whether SDS, SWLS, and PANAS scores varied
by age group (cf. Table 2). Results indicated no statistically significant differences in the total
scores of SDS (F(3, 426) = 1.10, p = .34), SWLS (F(3, 426) = 1.97, p = .11), and PANAS (F(3, 426)
= .10, p = .95). Similarly, none of the sub-dimensions showed significant differences (p > .05),
indicating that age does not significantly impact scores on any of the measured scales.

Table 3 Mean scores and ANOVA results of SDS, SWLS, and PANAS and their sub-dimensions by class

Class N X Sd F p DG
Tst-year 188 5.44 1.24
2nd-year 75 5.39 1.18
SDS1 3rd-year 67 5.68 81 .99 .39
4th-year 100 542 1.13
Total 430 5.46 1.14
Tst-year 188 3.64 1.46
2nd-year 75 3.66 1.45
Sbs? 3rd-year 67 3.95 129 1.48 21
4th-year 100 3.94 1.30
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SDS3

SDS4

SDS5

SDSS

SWLSS

PANASP

PANASN

PANASS

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total
Tst-year
2nd-year
3rd-year
4th-year

Total

430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430
188
75
67
100
430

3.76
417
4.00
4.38
4.66
4.29
5.53
5.51
5.52
5.46
5.51
3.74
3.48
3.28
3.73
3.62
4.51
4.41
4.56
4.64
4.53
3.97
3.78
4.02
4.17
3.99
3.09
3.17
3.16
3.11
3.12
2.31
2.45
2.31
2.28
2.33
2.70
2.81
2.74
2.69
2.73

1.40
1.26
1.43
117
1.19
1.28
113
1.25
114
1.05
113
1.28
1.30
1.27
1.27
1.29
63
77
54
57
63
1.33
1.30
1.33
1.39
134
76
74
74
77
75
73
72
67
74
72
47
44
42
49
46

4.78

.08

2.65

213

1.21

.25

.92

.00

.96

.04

.09

.30

.86

42

.32

4>1

1>3,4>3

An ANOVA was conducted to examine whether SDS, SWLS, and PANAS scores differed by year
of study (cf. Table 3). No significant differences were found in the overall scale scores. However,
significant differences emerged in SDS3 (positivity) and SDS5 (control). SDS3 showed a
statistically significant difference (p < .05), where 4th-year students scored significantly higher
than 1st-year students, suggesting that 4th-year students experience more positive emotions.
SDS5 also showed significant differences (p < .05), with Tst-year students scoring significantly
higher than 3rd-year students and 4th-year students scoring higher than 3rd-year students,
indicating than 1st- and 4th-year students perceive a greater sense of control compared to 3rd-
year students.

Table 4 Mean scores and ANOVA results of SDS, SWLS, and PANAS and their sub-dimensions by income

status
Income N X Sd F p DG

<MinWage 83 519 1.29

MinWage 106 5.46 1.19

3000-6000TL 169 5.53 1.10

SDST 6000-9000TL 49 5.57 .98 177 13

>9000TL 23 573 93

Total 430 5.46 1.14
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<MinWage 83 3.50 1.44
MinWage 106 3.65 1.50
3000-6000TL 169 3.72 1.34
SDS? 6000-9000TL 49 442 1.27 4.24 00 4123
>0000TL 23 415 1.05
Total 430 3.76 1.40
<MinWage 83 4.23 1.26
MinWage 106 428 1.39
3000-6000TL 169 4.40 1.20
SDss3 6000-9000TL 49 4.02 1.35 88 47
>0000TL 23 4.27 1.25
Total 430 4.29 1.28
<MinWage 83 515 1.26
MinWage 106 5.47 1.12
3000-6000TL 169 5.6 1.11
Sbs4 6000-9000TL 49 5.70 96 327 01 34-5-1
>0000TL 23 5.83 89
Total 430 5.5 1.13
<MinWage 83 3.90 1.38
MinWage 106 3.87 1.41
3000-6000TL 169 3.39 1.14
SDS5 6000-9000TL 49 3.51 1.22 3.68 00 17223
>0000TL 23 3.43 1.18
Total 430 3.62 1.29
<MinWage 83 4.39 .66
MinWage 106 4.55 73
3000-6000TL 169 453 55
SPSs 6000-0000TL 49 4.64 59 1.72 4
>0000TL 23 468 56
Total 430 453 63
<MinWage 83 3.62 1.44
MinWage 106 3.73 1.36
3000-6000TL 169 417 1.25 3>1,
SWLSS 6000-9000TL 49 423 1.28 5.89 00 5>1-2
>0000TL 23 476 1.07
Total 430 3.99 1.34
<MinWage 83 3.01 72
MinWage 106 3.12 74
3000-6000TL 169 3.16 75
PANASP ¢000-0000TL 49 3.03 85 1.85 T
>0000TL 23 3.45 71
Total 430 3.12 75
<MinWage 83 2.53 73
MinWage 106 2.39 71
3000-6000TL 169 2.24 71
PANASN 6000-9000TL 49 2.23 77 2.79 02 1>8-4-5
>0000TL 23 218 68
Total 430 2.33 72
<MinWage 83 277 45
MinWage 106 2.76 A48
3000-6000TL 169 2.70 43
PANASS 6000-9000TL 49 2.63 52 114 33
>0000TL 23 2.81 A7
Total 430 2.73 46

A one-way ANOVA examined whether SDS, SWLS, and PANAS scores varied by income level (cf.
Table 4). No significant differences were found in the total SDS scores F(4, 425) =1.77,p = .12.
However, significant differences emerged in SDS2, SDS4, SDS5, SWLS, and PANASN. For the
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SDS2, F(4, 425) = 4.24, p < .05, individuals earning 9000 TL or more scored significantly higher
than those below the minimum wage (p < .05). Similarly, the SDS4, F(4, 425) = 3.27, p < .05,
individuals in the 6000-9000 TL group scored significantly higher than those earning below or
at minimum wage (p < .05). A similar pattern was observed in the SDS5, F(4, 425) = 5.89, p < .05,
individuals in the 6000-9000 TL group reported significantly higher life satisfaction than those
earning below minimum wage, at minimum wage, and in the 3000-6000 TL group (p <.05). More,
PANASN, F(4, 425) = 2.79, p < .05, individuals in the lowest-income group reported significantly
higher negative affect compared to the highest-income group (p < .05), suggesting that lower
income is associated with more negative emotions.

Table 5 Mean scores and ANOVA results of SDS, SWLS, and PANAS and their sub-dimensions by place
of residence

Place N X Sd F p DG
Village 67 5.34 1.16
Town 9 514 78
District 126 5.44 112
SDST Province 103 5.40 1.25 1.08 36
Metropolis 125 5.63 1.09
Total 430 5.46 1.14
Village 67 3.31 1.21
Town 9 3.75 .88
District 126 3.55 1.42
Sbs2 Province 103 3.75 1.35 6.13 00 513
Metropolis 125 423 1.43
Total 430 3.76 1.40
Village 67 412 1.33
Town 9 422 1.10
District 126 420 1.21
SDS3 Province 103 4.06 1.29 3.96 00 54
Metropolis 125 4.66 1.26
Total 430 4.29 1.28
Village 67 514 1.21
Town 9 475 1.18
District 126 5.60 .98
Sbs4 Province 103 5.58 1.29 351 00 34-5-12
Metropolis 125 5.63 1.03
Total 430 5.51 1.13
Village 67 3.58 1.24
Town 9 3.88 1.19
District 126 3.65 1.37
SDS5 Province 103 3.58 1.23 14 96
Metropolis 125 3.63 1.29
Total 430 3.62 1.29
Village 67 430 48
Town 9 4.35 .60
District 126 4.49 .63
SDSs Province 103 4.47 64 6.99 00 5134
Metropolis 125 475 63
Total 430 453 .63
Village 67 3.62 1.37
Town 9 4.08 1.04
District 126 4.00 1.28
SWLSS Province 103 3.94 1.45 229 06
Metropolis 125 4.23 1.28
Total 430 3.99 1.34
Village 67 3.05 71
Town 9 274 1.12
District 126 3.16 64
PANASP Province 103 3.02 77 183 12
Metropolis 125 3.22 83
Total 430 3.12 75

PANASN Village 67 2.55 .69 2.68 .03 1>2-4-5
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Town 9 2.01 57
District 126 2.35 66
Province 103 2.31 76
Metropolis 125 2.23 76
Total 430 2.33 72
Village 67 2.80 48
Town 9 2.37 47
District 126 2.76 .38
PANASS Province 103 2.66 46 235 05 512

Metropolis 125 2.73 .51
Total 430 2.73 46

An ANOVA examined whether SDS, SWLS, and PANAS scores varied by place of residence (cf.
Table 5). Significant differences were found in SDS2, SDS3, SDS4, SDSS (total), PANASN, and
PANASS (total). For SDS2 (F(4,425) = 6.13, p < .05) and SDS3 (F(4,425) = 3.96, p < .05)
metropolitan residents scored significantly higher than village residents (p < .05). Similarly, SDS4
(F(4,425) = 3.51, p < .05) showed that metropolitan, district, and provincial residents scored
higher than village residents. A significant difference was found in SDSSS (F(4,425) = 6.99, p <
.05), urban residents engaged in more self-disclosure than those in villages and towns (p < .05).
For PANASN (F(4,425) = 2.68, p < .05) and PANASS (F(4,425) = 2.35, p < .05), village residents
reported significantly higher negative affect than those in metropolitan areas (p < .05).

Table 6 Correlations of SDS, SWLS, and PANAS with their sub-dimensions

1 2 3 4 5 6 7 8 9 10
1.SDS1 1
2.5DS2 -.05 1
3.SDS3 18** .00 1
4.5DS4 .50** 18** -.02 1
5.SDS5 .00 -.01 271 - 25%% 1
6.SDSS 59** A48%* .55** BT 39%* 1
7.SWLS 30** .02 27 23 -.05 27 1
8.PANASP .35%* 2 20%* 26%* -.03 34x* 34xx 1
9.PANASN - 23%* -.09* -.08 - 26%* 5% = 19%* - 42%* VA 1
10.PANASS J1* .02 J0* .00 .09 3% -.05 64x* 60** 1
X 5.46 3.76 4.29 5.51 3.62 4.53 3.99 3.12 2.33 2.73
Sd 1.14 1.40 1.28 1.13 1.29 .63 1.34 75 72 46

**p<.01,*%<.05

Pearson correlation analysis (cf. Table 6) demonstrated significant relationships among SDS,
SWLS, and PANAS. SDSSS was positively correlated with life satisfaction (r =.27, p < .01) and
positive affect (r = .34, p <.01), indicating that higher self-disclosure is associated with greater
well-being. A negative correlation was found between self-disclosure and negative affect (r = -
21, p <.01), suggesting that higher self-disclosure is linked to lower negative emotions. Notably,
the positivity (SDS3) and control (SDS5) sub-dimensions of the SDS showed significant and
positive correlations with life satisfaction and positive emotions, indicating that students who
feel a greater sense of control and positivity in their self-disclosure behaviors tend to experience
higher well-being. Conversely, the intention (SDS1) and positivity (SDS3) exhibited significant
negative correlations with negative emotions, suggesting that individuals who disclose with a
more controlled or cautious approach may experience fewer negative emotional outcomes.
Moreover, a significant negative relationship was observed between positive affect and negative
affect (r = -42, p < .01), indicating that individuals with higher positive emotions tend to
experience fewer negative emotions. These findings demonstrate the important role of
emotional regulation and communication strategies in shaping psychological well-being.
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Table 7 Regression model, ANOVA results, and regression coefficients on the effect of self-disclosure
behavior, positive and negative emotions on life satisfaction

Model R R2 AdjR? F p

1 51 25 25 49.37 .00%*
Predictors B SE B t p

(Constant) 3.05 .50 6.06 .00**
SDSS 26 .09 12 2.81 .00**
PANASP .39 .08 22 4.93 .00**
PANASN -.64 .08 -.35 -8.11 .00**

Note. Dependent variable: SWLS, **: p < .01

Regression analysis (cf. Table 7) examined the effects of self-disclosure, positive affect, and
negative affect on life satisfaction. The model showed a strong fit (R =.508, R? = .25), explaining
25% of the variance in life satisfaction. The ANOVA results confirmed the model's significance
(F = 49.37, p < .007). Self-disclosure had a positive effect on life satisfaction (B = .26, p < .01),
positive affect had a stronger positive effect (B = .39, p < .01), while negative affect had a
significant negative effect had a significant negative effect (B = -.64, p < .001).

Conclusions and Recommendations

This study examined how self-disclosure behaviors, life satisfaction, and positive-negative
affect among education faculty students varied by demographic factors. The results showed
that self-disclosure behaviors did not significantly differ by gender, suggesting that gender-
related differences in self-disclosure may be diminishing over time. One possible explanation is
the increasing influence of digital communication platforms, which allow individuals to express
themselves regardless of traditional gender norms (Kovan & Uygarer, 2024). This aligns with
Dimond and Hellkamp (1969), who found no significant gender differences in self-disclosure
among high school students. However, it contradicts findings by Jourard and Lasakow (1958),
Cetinkaya and Akbaba (2011), and Ekebas (1994), who reported that females exhibit higher self-
disclosure behaviors than males. These conflicting findings highlight the importance of cultural,
social, and technological factors in shaping self-disclosure and suggest the need for further
investigation.

The study also found no significant differences in self-disclosure based on place of residence,
indicating that environmental upbringing may have a limited effect on self-expression behaviors.
One possible explanation is that globalization and digital media standardize communication
norms, diminishing regional differences in social interactions (Kovan & Uygarer, 2024). This
finding is consistent with Asik (1992), who found that university students’ self-disclosure
behaviors were not significantly influenced by where they lived before university. It is possible
that the university environment itself acts as a social equalizer, allowing students from different
backgrounds to develop similar communication styles.

Furthermore, academic year level did not significantly impact self-disclosure behaviors,
suggesting that progressing through university does not necessarily lead to changes in how
students express themselves. This finding is consistent with Yilmaz (2010), who also found that
academic level did not affect self-disclosure. However, some studies suggest that university
experience influences communication skills and social behaviors over time (Kovan, 2017).
These mixed findings may result from differences in sample characteristics, cultural factors, or
measurement methods, indicating the need for further research. The study also determined that
age did not significantly affect self-disclosure behaviors. This may be due to the narrow age
range of university students (18-25 years old), as they are typically in similar developmental and
social stages. This finding supports Asik (1992) but contrasts with Noller and Callan (1990), who
suggested that self-disclosure increases with age as individuals gain more social experience.
Future research can consider a broader age range to examine how self-disclosure evolves over
the lifespan. Similarly, income level did not significantly influence self-disclosure behaviors,
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indicating that economic status does not directly impact students’ social coommunication skills
or self-expression tendencies. This result aligns with Asik (1992), who found a limited
relationship between financial resources and self-disclosure. However, indirect effects of
income on social behavior such as access to social environments and opportunities can be
further explored.

Regarding life satisfaction, the study found no significant differences based on academic year
level, suggesting that university education does not inherently alter students’ overall life
satisfaction. This finding is supported by Arslan and Bektas (2019), but contradicts Polat (2017),
who found that fourth-year students had higher life satisfaction than first-year students. The
discrepancy could be attributed to career concerns and future uncertainties among students
nearing graduation, which may moderate their life satisfaction levels. No significant differences
in life satisfaction were found based on age, aligning with Gil and Alimbekov (2020), who also
reported no age-related effects on life satisfaction among university students. However, Ergin
et al. (2011) found that medical students under the age of 21 had higher life satisfaction,
suggesting that academic demands and discipline-specific pressures may influence well-being
differently across student populations.

The results also indicated that positive and negative affect levels did not significantly differ by
gender, age, income level, or place of residence, suggesting that emotional experiences may be
largely independent of demographic factors. However, prior research presents mixed findings.
Fox and Vendemia (2016) found that females experience higher levels of negative emotions
than males, while Karasakal (2019) reported that females exhibit higher levels of positive
emotions than males. Moreover, Ozdodan (2021) found a positive relationship between
economic concerns and negative affect, suggesting that income-related stressors may
influence emotional well-being. Overall, this study provides valuable insights into how
demographic factors relate to self-disclosure behaviors, life satisfaction, and emotional
experiences among education faculty students. While the findings indicate that many
demographic variables have limited effects on psychological well-being, certain results
contradict previous research, emphasizing the need for more comprehensive studies to explore
underlying mechanisms influencing self-disclosure, life satisfaction, and emotional well-being.

Directions for future research

This study was limited by its cross-sectional design and its focus on a university student sample,
restricting the ability to generalize findings across different populations. Future research can
aim to examine the relationships between self-disclosure behavior, life satisfaction, and
positive-negative affect in a more comprehensive manner by utilizing larger and more diverse
samples, including individuals from varied age groups and socioeconomic backgrounds. Given
that age and income did not significantly impact self-disclosure or life satisfaction, further
studies can explore whether these findings hold in broader populations beyond university
students. In particular, longitudinal studies could help identify changes in self-disclosure,
emotions, and life satisfaction over time, providing insights into potential causal relationships.
Additionally, cross-cultural comparative studies could examine how cultural factors influence
self-disclosure and emotional well-being, as prior research has shown mixed results in different
cultural contexts. The use of qualitative research methods, such as in-depth interviews and
focus group discussions, could present more detailed insights into why individuals choose to
self-disclose and how it affects their emotional experiences. Further, examining the mediating
or moderating roles of psychological resilience, empathy, and social support could provide a
more comprehensive explanation of how self-disclosure contributes to life satisfaction and
emotional well-being.

Practical implications

From a practical perspective, universities could develop programs and interventions to support
students’ self-disclosure behaviors and emotional well-being. Given that self-disclosure was
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linked to life satisfaction and positive emotions, initiatives focused on enhancing
communication skills, emotional regulation, and self-awareness may be beneficial.
Psychological counseling services can incorporate strategies to strengthen students’ positive
emotions and improve their ability to cope with negative emotions, as these factors were found
to be critical predictors of life satisfaction. Moreover, while income did not significantly impact
self-disclosure, financial stress has been linked to negative emotions in previous research.
Therefore, universities could implement social support mechanisms to help students manage
financial concerns, potentially reducing negative affect and improving life satisfaction. Besides,
creating inclusive and psychologically safe environments where students feel comfortable
expressing themselves may further enhance their social adaptation and academic success.

Conclusion

The findings of this study highlight the complex relationships between self-disclosure, life
satisfaction, and emotional experiences among university students. Self-disclosure behaviors
did not significantly differ based on gender, age, income level, or place of residence, suggesting
that self-expression tendencies may be more individualistic rather than shaped by demographic
factors. However, self-disclosure was positively associated with life satisfaction and positive
emotions, while negatively associated with negative emotions, reinforcing the role of open
communication in enhancing psychological well-being. Besides, the study found that positive
emotions significantly contributed to life satisfaction, while negative emotions had a strong
negative effect, emphasizing the importance of emotional balance in mental health. The
absence of significant differences in emotional experiences across gender, age, income, and
residence suggests that psychological well-being is influenced by deeper personal and social
factors beyond demographics. These insights underscore the need for holistic and inclusive
approaches in educational and psychological support systems. Efforts and attempts to
strengthen interpersonal communication, emotional resilience, and social connectedness could
play a key role in fostering psychological well-being and life satisfaction. Ultimately, creating
supportive academic and social environments that encourage openness and emotional well-
being may contribute to long-term personal growth, satisfaction, and success.
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Arastirma Makalesi Acik Erisim

Kendini agmanin yasam doyumu ve duygular iizerindeki etkisi’
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OZET

Kendini agma, anlamli ve saglikli kisilerarasi iliskilerin gelistiriimesinde kritik bir rol oynayarak bireyin hem kendini
daha iyi tanimasini hem de baskalarinin onu daha iyi anlamasini saglar. Ayrica, kendini agmanin yasam doyumu
ve duygusal deneyimlerle iliskili oldugu belirtiimektedir. Bu galismada, Universite ogrencileri arasinda kendini
agma, yasam doyumu ve duygular arasindaki iliski incelenmistir. Calismada, genel tarama modelinin bir tiirti olan
iliskisel tarama modeli kullanilmistir. Galismanin orneklemini, Google Forms araciligiyla ulasilan Egitim Fakultesi
ogrencileri (N = 430; 300 kadin, 130 erkek) olusturmustur. Veriler, Kisisel Bilgi Formu, Kendini Agma Olgegi, Yagam
Doyumu Olgegi ve Pozitif ve Negatif Duygu Olgegi kullanilarak toplanmistir. Kendini agma diizeyinin ikamet edilen
yere gore anlamli farklilik gosterdigi bulunmus; blytiksehirde yasayan bireylerin kdyde yasayanlara nazaran daha
yUksek dlizeyde kendini agma sergiledigi belirlenmistir. Bununla beraber, kendini agmanin cinsiyet, yas ve gelir
diizeyine gore anlamli bir farklilik gostermedigi tespit edilmistir. Kendini agma ile yasam doyumu arasinda anlamli
bir pozitif iliski bulunmus, benzeri olarak kendini agma ile pozitif duygular arasinda da olumlu bir iliski saptanmistir.
Ayrica, negatif duygularin kendini agma ve yasam doyumu ile negatif yonde iligkili oldugu belirlenmistir. Gelirin
yasam doyumu ile pozitif yonde iliskili oldugu, fakat kendini agma davranislarini anlamli dizeyde etkilemedigi
gozlemlenmistir. Bulgular, kendini agmanin duygusal iyi olus ve yasam doyumu agisindan onemli bir faktor
oldugunu gostermektedir. ikamet edilen yerin kendini agma tzerindeki anlamli etkisi, iletisim kaliplari tizerinde
cevresel faktorlerin etkisini vurgulamaktadir. Ayrica, kendini agmaile pozitif duygular ve yagsam doyumu arasindaki
olumlu iligkiler, acik olarak kendini ifade etmenin psikolojik iyi olus tzerindeki rolini desteklemektedir. Gelecekteki
arastirmalar, bu iligkileri daha iyi anlamak amaciyla boylamsal ve kdilturler arasi yontemler kullanarak inceleyebilir.

ANAHTAR KELIMELER

Kendini agma, yasam doyumu, duygular, pozitif duygu, Universite 6grencileri.
Giris

Kendini acma, bireylerin kisilerarasi iligkilerini guclendirmeleri ve psikolojik iyi oluslarini
artirmalari agisindan onemli bir davranis olarak kabul edilmektedir. Bu kavram, sosyal baglarin
kurulmasi ve surduridlmesinde temel bir rol oynamaktadir. Jourard'a (1971) gore kendini agma,
saglikli bir kisiligin temel gostergelerinden biridir. Bireyin kendini ifade etmesi ve baskalari
tarafindan algilanip anlasiimasini  saglayacak sekilde 6zunu ortaya koymasi seklinde
tanimlanmaktadir. Bu davranisin karsilikli ve gift yonlu yapiya sahip olmasi, onun 6nemini daha
da vurgulamaktadir (Ozsenler, 2013). Bireylerin neden kendilerini baskalarina agcmay! tercih
ettiklerini anlamak, bu kavrami kavrayabilmek ac¢isindan kritik bir dneme sahiptir. Zira bu
davranigin temelinde yatan ana neden ise bireye sagladigi yararlardir (Devito, 1995). Kendini
acma, kisisel bilgilerin baskalariyla paylasiimasini igeren ve insan yasaminin sureklilik gosteren
bir yonu olarak tanimlanmaktadir (Buhrmester vd., 1988). S6zIU ve sozsuz yollarla bilgilerin
aktarimi olarak gorulen bu davranig, kisilerarasi iligkileri guclendirmektedir. Bireyler duygularini
ve dusuncelerini paylasarak i¢ huzura ulasir ve psikolojik rahatlama yasarlar. Bu durum, bireyin

T Bu galisma, ikinci yazarin danismanliginda birinci yazar tarafindan tamamlanan bir yiksek lisans
tezinden dretilmistir.
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zihinsel dinyasinda olumlu etkiler yaratir ve iliskilerindeki belirsizlikleri azaltarak daha yakin ve
istikrarli baglarin kurulmasina olanak tanimaktadir (Uygur, 2018).

Yazili kendini agma

Literattrde, kendini agmanin bir bigimi olarak yazili kendini agma kavramina da yer verilmektedir.
Arastirma bulgulari, yazmanin da tipki sozlu kendini agma gibi, bireylerde olumsuz duygulari
azalttigini ve olumlu duygular artirdigini ortaya koymaktadir (Cetinkaya, 2020). Egan’a (1975)
gore, davranisct kurameilar kendini agma galismalarina ¢ farkli yaklasimla ele alirlar. ilkin, insan
iliskilerini gelistirmeyi amaglayan egitim programlarinda, karsilikl kendini agma sureci bireylerin
sosyal becerilerini gelistirmelerine ve kisilerarasi iliskilerde daha etkili olmalarina katki saglar. Bu
tur programlar, bireylerin duygu ve dusuncelerini 6zgurce paylasabilecekleri givenli bir ortam
sunar. ikinci olarak, gunlik yasamda dogal bigimde ortaya cikan kendini agma davranislari,
bireyin mevcut iliskilerinde samimi paylasimlarn tesvik ederek sosyal baglarin guclenmesine
katki saglar. Gundelik etkilesimlerde duygularin ve dusuncelerin acikca paylasiimasi, toplumsal
uyumu ve kisilerarasi anlayisi artirir. Uciincl olarak ise, psikolojik danisman ile danisan arasinda
terapi oturumlarinda ya da grup terapisi katilimcilari arasinda gerceklesen kendini agma,
psikolojik iyilesme ve destek sirecinde énemli bir rol oynar (Kovan, 2017, Kovan & Uygarer,
2024). Terapi ortaminin sundugu guvenli paylasim alani, bireylerin kendilerini daha rahat ifade
etmelerine olanak tanirken, psikolojik dayanikliliklarinin gelismesini de desteklemektedir.

Yasam doyumu

Yasam doyumu, bireyin kendi yasamina iligkin bilissel degerlendirmelerini ifade eden bir
kavramdir (Uygur, 2018). Bu kavram, hem bireyin yasaminin bitinind hem de yasamin gesitli
alanlarini kapsar (Subasi, 2021) ve dogrudan insan mutlulugu ile iliskilendirilmektedir. Hem
fizyolojik hem de psikolojik doyumu iceren bir memnuniyet duygusu olarak yasam doyumu,
bireyin yasaminin tUm alanlarinda ihtiyaclarinin karsilanmasiyla da baglantilidir (Uygur, 2018).
Ayni zamanda, bireyin ulasmak istedikleriyle sahip olduklarini karsilastirarak yaptigr bir
degerlendirme sonucunda olusan bir durum olarak da ele alinabilir (Ozer & Ozsoy-Karabulut,
2003). Birey, kendine ait olgUtler belirler ve yasamini bu dlgltlere gore degerlendirir. EGer kisi
yasamini olumlu olarak de@erlendiriyorsa, yasam doyumuna ulasmis kabul edilir (Cegen, 2007).
Bu baglamda, bu calismanin temel amaci, kendini agmanin duygular ve yasam doyumu
Uzerindeki etkisini incelemektir. Bu temel amaca destek olmak Uizere su arastirma sorulari (AS)
olusturulmustur:

AS1. Kendini agma, yasam doyumu ve pozitif-negatif duygular cinsiyet, yas, sinif dizeyi, gelir
durumu ve ikamet yeri deg@iskenlerine gore farklilik gostermekte midir?

AS2. Kendini agma, yasam doyumu ve pozitif-negatif duygular arasinda anlamli bir iligki var
midir?

AS3. Kendini acma ile pozitif-negatif duygular, yasam doyumu Uzerinde etkili olmakta midir?

Bu calismanin onemi, bireylerin kendini agma davranislarinin yasam doyumlari ve duygusal iyi
oluslarr Uzerindeki etkilerini ortaya koyarak psikolojik danismanlik ve rehberlik alanina anlamli
katkilar sunma potansiyelinden kaynaklanmaktadir. Arastirma, bireylerin sosyal iligkilerinin
niteligini artirmaya, psikolojik dayanikliliklarini gu¢lendirmeye ve olumsuz duygularin etkisini
azaltarak daha saglikli bireyler gelistirmeye yonelik onemli  ¢ikarimlar  saglamayi
hedeflemektedir. Ayrica, elde edilecek bulgular, sosyal beceri egitimi programlari, terapotik
mudahaleler ve kisisel gelisim girisimleri icin yol gosterici olabilir. Bu baglamda elde edilen
veriler, psikolojik saghgr destekleyen politikalarin  olusturulmasina ve bireylerin  sosyal
gevrelerinde daha guglu iligkiler kurmalarina katki saglayabilir.
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Yontem

Arastirma deseni

Bu arastirma, nicel arastirma yontemleri kapsaminda yer alan genel tarama modellerinden biri
olan iliskisel tarama modeli kullanilarak yuritilmustir. iliskisel tarama modeli, incelenen
degiskenlerin birlikte degisip degdismedigini ve eger dedisiyorsa bu degisimin yonund ve
derecesini belirlemek amaciyla kullanilan bir yaklagimdir (Karasar, 2023). Bu yontem, arastirma
sorularini test etmek ve degiskenler arasindaki iliskileri ortaya koymak amaciyla tercih edilmistir.

Arastirma surecinin daha verimli yurutulmesini saglamak ve Universite ogrencilerinden veri
toplama stirecini kolaylagtirmak adina kolayda 6rnekleme yontemi kullanilmistir (Karasar, 2023).
Orneklem segiminde, Turkiye'nin Karadeniz bolgesinde bulunan bir devlet Gniversitesinin Egitim
Fakultesine kayith 6grenciler arasindan 300 kadin ve 130 erkek olmak tzere toplam 430 6grenci
calismaya dahil edilmistir. Olcekleri eksik ya da hatali dolduran katilimcilarin verileri analiz disi
birakilmistir.  Tanimlanan orneklem olgUtlerine uymayan veya katiim kosullarini yerine
getirmeyen ogrenci gruplar da arastirma kapsami disinda tutulmustur.

Katihmcilarin ~ belirlenmesi, Google Forms Uzerinden c¢evrimici anket yontemiyle
gerceklestiriimistir. Anket, daha genis bir katihmci kitlesine ulasmak amaciyla gesitli sosyal
medya platformlarinda paylasiimistir. Anketin baslangicinda, katiimcilara galismanin amaci,
yontemi ve gizlilik ilkeleri hakkinda ayrintili ve etik kurallara uygun bilgilendirme yapilmis, katilim
tamamen gonulluluk esasina dayandinlmistir. Calisma, 2021 yilinda ilgili Etik Kurul'dan onay
almistir (Onay No: E-50288587-050.01.04-51851, 15/19) ve veri toplama sireci 2022 yilinda
gerceklestiriimigtir.

Veri toplama araglari

Kisisel Bilgi Formu: Katilimcilarin sosyo-demografik 0Ozelliklerini  belirlemek amaciyla
arastirmacilar tarafindan gelistirilen Kisisel Bilgi Formu kullaniimistir. Bu formdan elde edilen
veriler, analiz strecinde degiskenlerin karsilastiriimasinda kullaniimistir.

Kendini Agma Olgegdi (KAO): Bireylerin kendini agma diizeylerini dlgmek amaciyla Wheeless
(1978) tarafindan gelistirilen ve daha sonra Chen ve Marcus (2012) tarafindan giincellenen
Kendini Agma Olgegi kullaniimistir. Olgegin Tilrkgeye uyarlamasi Oksiiz vd. (2017) tarafindan
gerceklestirilmistir. Olcek toplam puan yerine alt boyutlar Gizerinden degerlendiriimektedir. Her
alt boyuta ait maddelerin aritmetik ortalamasi (1 ila 7 arasinda) alt boyut puani olarak hesaplanir.
Ylksek ortalama puanlar, ilgili alt boyutta yuksek dizeyde kendini agma davranisini ifade eder.
Olcedin genel Cronbach’s a givenirlik katsayisi .70 olarak bulunmustur. Alt boyutlara gore a
degerleri sirasiyla niyet icin .71, miktar icin .74, olumlu ifade igin .70, durUstlik icin .75 ve kontrol
alt boyutuicin .60tir. Ayrica, 6lcek maddelerinin madde-toplam korelasyonlari .30'un Gzerindedir.

Yagam Doyumu Olgegi (YDO): Bireylerin yasam doyum diizeylerini degerlendirmek amaciyla
Diener vd. (1985) tarafindan gelistirilen ve Turkgeye Koker (1991) tarafindan uyarlanan Yasam
Doyumu Olgedi kullanilmistir. Tek boyutlu bu dlgek, yedi dereceli Likert tipi bes maddeden
olusmaktadir. Olgekten elde edilebilecek toplam puan 5 ile 35 arasinda degismektedir. Yiksek
puanlar yuksek yasam doyumunu, disuk puanlar ise diusuk yasam doyumunu gostermektedir.
Olgegin glvenirligi test-tekrar test yontemi ve Cronbach’'s a katsayisi ile degerlendiriimis; a
degeri .85 olarak hesaplanmistir.

Pozitif ve Negatif Duygu Olgedi (PANAS): Watson vd. (1988) tarafindan gelistirilen Pozitif ve
Negatif Duygu Olcegi, calismada duygusal durumlari degerlendirmek amaciyla kullanilmistir.
Olcegin Turkceye uyarlamasi Gencdz (2000) tarafindan yapilmistir. Olcekte 10'u pozitif duygu,
10'u negatif duygu olmak tizere toplam 20 madde bulunmaktadir. Maddeler 1 (hicbir sekilde) ile
5 (tamamen) arasinda derecelendiriimektedir. Pozitif duygu faktoriindeki bir madde disinda tim
maddeler yeterli i¢ tutarllik gostermektedir. Faktor yukleri negatif duygular icin .46 ile .76, pozitif
duygular icin ise .48 ile .74 arasinda degismektedir. Bu iki faktor toplam varyansin %44'4nu
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aciklamaktadir. Cronbach’s a katsayisi pozitif duygular igin .83, negatif duygular igin .86 olarak
bulunmustur.

istatistiksel analizler

Analiz sUrecine baslamadan once, verilerin normalligi degiskenlerin garpiklik ve basiklik degerleri
incelenerek degerlendiriimistir. Bu degerlerin +1.5 araliginda bulunmasi, normallik varsayimini
karsiladigini gostermistir. Ardindan, Kendini Agma Olcegi (KAO), Yasam Doyumu Olcegi (YDO)
ve Pozitif ve Negatif Duygu Olcedi (PANAS) puan ortalamalari arasindaki farklari belirlemek
amaciyla ANOVA analizi yapilmistir. Anlamli farklarin tespit edildigi durumlarda, farkin kaynagini
belirlemek Uzere Post-Hoc LSD testleri uygulanmustir. iki degisken arasindaki karsilastirmalar
icin bagimsiz orneklemler t-testi kullanilmistir. Degiskenler arasindaki iligkileri incelemek
amacilyla ise Pearson korelasyon katsayilari hesaplanarak analiz edilmistir.

Bulgular
Tablo 1 KAO, YDO ve PANAS alt boyutlarinin cinsiyete gore ortalama puanlari ve t-testi sonuglari
Cinsiyet N X Ss 1 p
KA cacin 200 245 17 46 o4
A2 cacin 200 387 a1 245 o
A3 cacin 200 41 127 57 56
A4 cacin 200 57 15 158 T
KADS cacin 200 359 120 82 40
A0 cacin 200 456 & 15 13
Voot cacin 200 a0 32 47 14
PANASP cacin 200 206 75 47 o
PANASN cacin 300 234 % 52 &7
PANAST cacin 00 a1 P 173 08

Not. N = 430, *: p < .05, KAO1: niyet, KAO2: miktar, KAO3: olumlu ifade, KAO4: diiriistliik, KAO5: kontrol, PANASP: pozitif duygu,
PANASP: negatif duygu, KAOT/YDOT/PANAST: toplam puan.

Cinsiyete gore KAO, YDO ve PANAS puanlari ile alt boyutlarinin farklilagip farklilasmadigini
incelemek amaciyla parametrik bagimsiz 6rneklemler t-testi uygulanmistir (bkz. Tablo 1). Analiz
sonuglarina gore, KAO toplam puani ((428) = -1.51, p = .13), YDO toplam puani (t(428) = -1.47,
p =.14) ve PANAS toplam puani (t(428) = 1.73, p = .08) acisindan cinsiyetler arasinda anlamli bir
fark bulunmamistir. Ancak, alt boyut dizeyinde yapilan incelemelerde KAO'nin “miktar” alt
boyutunda (KAO2) cinsiyete gore anlamli bir fark tespit edilmistir (t(428) = -2.45, p < .05). Bu alt
boyutta kadinlar (X = 3.87), erkeklerden (X = 3.51) daha yiksek puan almistir. Ayrica, PANAS'In
pozitif duygu (PANASP) alt boyutunda erkeklerin (X = 3.26), kadinlara (X = 3.06) kiyasla anlamli
dlizeyde daha yiiksek puan aldigi gortlmistir (t(428) = .47, p < .05). Bu bulgular, kadinlarin
kendini agma davraniglarinin miktar boyutunda daha ytksek egilim gosterdigini; 6te yandan,
erkeklerin daha fazla pozitif duygu deneyimlediklerini ortaya koymaktadir.

Tablo 2 Yas gruplarina gére KAO, YDO ve PANAS alt boyutlarinin ortalama puanlari ve ANOVA sonuglari

Yas N X Ss F p
) <19 120 5.44 1.24
KAO1 20 113 5.38 1.05 1.10 34

21 90 5.65 1.00
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=22 107 5.42 1.23
Toplam 430 5.46 1.14
<19 120 3.63 1.40
20 113 3.91 1.43
KAO?2 21 90 3.88 1.39 1.20 29
=22 107 3.65 1.36
Toplam 430 3.76 1.40
<19 120 416 1.22
20 113 4.24 1.18
KAO3 21 90 4.33 1.34 96 40
>22 107 4.44 1.39
Toplam 430 4.29 1.28
<19 120 5.56 1.08
20 113 5.55 1.10
KAO4 21 90 5.63 1.14 1.53 20
>22 107 5.31 1.20
Toplam 430 5.51 1.13
<19 120 3.71 1.17
20 113 3.63 1.28
KAOS5 21 90 3.43 1.28 92 43
>22 107 3.67 1.42
Toplam 430 3.62 1.29
<19 120 4.50 .66
20 113 4.54 .64
KAOT 21 90 4.58 .56 .39 75
>22 107 4.50 .64
Toplam 430 4.53 63
<19 120 3.97 1.33
20 113 3.78 1.30
YDOT 21 90 4.24 1.27 1.97 A1
>22 107 4.04 1.43
Toplam 430 3.99 1.34
<19 120 3.12 81
20 113 3.07 72
PANASP 21 90 3.18 71 34 79
>22 107 3.13 77
Toplam 430 312 75
<19 120 2.36 74
20 113 2.35 71
PANASN 21 90 2.25 .68 46 71
>22 107 2.34 76
Toplam 430 2.33 72
<19 120 274 .51
20 113 2.71 A1
PANAST 21 90 2.72 44 10 95
=22 107 2.73 45
Toplam 430 2.70 43

Yas gruplarina gore KAO, YDO ve PANAS puanlarinin anlaml dizeyde farklilasip
farklilagsmadigini incelemek amaciyla tek yonli varyans analizi (ANOVA) uygulanmistir (bkz.
Tablo 2). Analiz sonuglarina gére, KAQO toplam puani (F(3, 426) = 1.10, p = .34), YDO toplam puani
(F(3,426)=1.97,p =.11) ve PANAS toplam puani (F(3, 426) = .10, p = .95) agisindan yas gruplari
arasinda istatistiksel olarak anlamli bir fark bulunmamistir. Benzer sekilde, olgekte yer alan higbir
alt boyutta da yas gruplarina badli olarak anlamli bir farklilik tespit edilmemistir (p > .05). Bu
bulgular, yas degiskeninin ¢alismada ele alinan olgeklerin herhangi bir boyutunda anlamli bir
etkiye sahip olmadigini gostermektedir.

Tablo 3 Sinif diizeyine gére KAO, YDO ve PANAS ile alt boyutlarinin ortalama puanlari ve ANOVA sonuglari

Sinif N X Ss F p GF
1.sinif 188 5.44 1.24

KAO1 2.sinif 75 5.39 1.18 99 .39
3.sinif 67 5.68 81
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4 sinif 100 5.42 1.13
Toplam 430 5.46 1.14
T.sinif 188 3.64 1.46
2.sinif 75 3.66 1.45
KAO2 3.sinif 67 3.95 1.29 1.48 27
4 sinif 100 3.94 1.30
Toplam 430 3.76 1.40
1.sinif 188 417 1.26
2.sinif 75 4.00 1.43
KAO3 3.sinif 67 438 117 478 .00 4>1
4 sinif 100 4.66 1.19
Toplam 430 4.29 1.28
1.sinif 188 5.53 1.13
2.sinif 75 5.51 1.25
KAO4 3.sinif 67 5.52 1.14 .08 .96
4 sinif 100 5.46 1.05
Toplam 430 5.51 1.13
1.sinif 188 3.74 1.28
2.sinif 75 3.48 1.30
KAO5 3.sinif 67 3.28 1.27 2.65 04 1>3,4>3
4 sinif 100 3.73 1.27
Toplam 430 3.62 1.29
1.sinif 188 451 .63
2.sinif 75 4.41 77
KAOT 3.sinif 67 4.56 .54 2.13 .09
4 sinif 100 4.64 57
Toplam 430 4.53 63
1.sinif 188 3.97 1.33
2.sinif 75 3.78 1.30
YDOT 3.sinif 67 4.02 1.33 1.21 .30
4 sinif 100 417 1.39
Toplam 430 3.99 1.34
1.sinif 188 3.09 76
2.sinif 75 3.17 74
PANASP 3.sinif 67 3.16 74 25 .86
4 sinif 100 3.11 77
Toplam 430 312 75
1.sinif 188 2.31 73
2.sinif 75 2.45 72
PANASN 3.sinif 67 2.31 67 92 A2
4 sinif 100 2.28 74
Toplam 430 2.33 72
1.sinif 188 2.70 A7
2.sinif 75 2.81 A4
PANAST 3.sinif 67 274 A2 1.15 32
4 sinif 100 2.69 .49
Toplam 430 2.73 46

Sinif diizeyine gore KAO, YDO ve PANAS puanlarinin farklilik gdsterip gostermedigini belirlemek
amaciyla tek yonlie ANOVA analizi uygulanmistir (bkz. Tablo 3). Yapilan analizlerde, 6lgeklerin
toplam puanlarinda anlamli bir farklilik bulunmamistir. Ancak, KAO'nin “olumlu ifade” (KAO3) ve
“kontrol” (KAOS5) alt boyutlarinda istatistiksel olarak anlamli farklar tespit edilmistir (p < .05).
KAO3 (olumlu ifade) alt boyutunda 4. sinif 6grencilerinin, 1. sinif 6grencilerine nazaran anlamli
duzeyde daha yuksek puan aldigi gortlmdstur. Bu durum, 4. sinif 6grencilerinin daha fazla
olumlu duygu yasadiklarini gostermektedir. KAO5 (kontrol) alt boyutunda ise, 1. sinif
ogrencilerinin 3. sinif ogrencilerinden; 4. sinif ogrencilerinin de yine 3. sinif 6grencilerinden
anlamli dizeyde daha yuksek puan aldigi belirlenmistir. Bu bulgu, 1. ve 4. sinif 6grencilerinin 3.
sinifa gore kendilerini daha fazla kontrol sahibi olarak algiladiklarini gostermektedir.

Tablo 4 Gelir diizeyine gore KAO, YDO ve PANAS ile alt boyutlarinin ortalama puanlari ve ANOVA sonuglari

) Gelir N X Ss F p GF
KAO1 <AsgUcr 83 519 1.29 1.77 13
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AsgUct 106 5.46 1.19
3000-6000TL 169 5.53 1.10
6000-9000TL 49 5.57 .98
>9000TL 23 5.73 .93
Toplam 430 5.46 1.14
<AsgUcr 83 3.50 1.44
AsgUct 106 3.65 1.50
“ 3000-6000TL 169 372 1.34
KAO2 6000-9000TL 49 4.42 1.27 4.24 00 4123
>9000TL 23 415 1.05
Toplam 430 3.76 1.40
<AsgUcr 83 4.23 1.26
AsgUct 106 4.28 1.39
“ 3000-6000TL 169 4.40 1.20
KAOS 6000-9000TL 49 4.02 1.35 88 ad
>9000TL 23 4.27 1.25
Toplam 430 4.29 1.28
<AsgUcr 83 5.15 1.26
AsgUct 106 5.47 1.12
“ 3000-6000TL 169 5.61 1.11
KAO4 6000-9000TL 49 5.70 96 327 U 3457
>9000TL 23 5.83 .89
Toplam 430 5.51 1.13
<AsgUcr 83 3.90 1.38
AsgUct 106 3.87 1.41
“ 3000-6000TL 169 3.39 1.14
KAOS 6000-9000TL 49 3.51 1.22 3.68 00 12>3
>9000TL 23 343 1.18
Toplam 430 3.62 1.29
<AsgUcr 83 4.39 66
AsgUct 106 4.55 73
“ 3000-6000TL 169 4.53 .55
KAOT 6000-9000TL 49 4.64 .59 172 4
>9000TL 23 4.68 .56
Toplam 430 4.53 63
<AsgUcr 83 3.62 1.44
AsgUct 106 3.73 1.36
“ 3000-6000TL 169 417 1.25 3>1,
Yoot 6000-9000TL 49 4.23 1.28 589 00 5>1-2
>9000TL 23 4.76 1.07
Toplam 430 3.99 1.34
<AsgUcr 83 3.01 72
AsgUct 106 3.12 74
3000-6000TL 169 3.16 75
PANASP 6000-9000TL 49 3.03 85 185 A
>9000TL 23 3.45 71
Toplam 430 3.12 75
<AsgUcr 83 2.53 73
AsgUct 106 2.39 71
3000-6000TL 169 2.24 71
PANASN 6000-9000TL 49 223 77 2.79 02 1845
>9000TL 23 2.18 .68
Toplam 430 2.33 72
<AsgUcr 83 2.77 45
AsgUct 106 2.76 48
3000-6000TL 169 2.70 43
PANAST 6000-9000TL 49 2.63 .52 114 33
>9000TL 23 2.81 47
Toplam 430 2.73 46

Not. AsgUcr: asgari ticret.

Gelir diizeyine gére KAO, YDO ve PANAS puanlarinin anlamli diizeyde farklilasip farklilasmadigini
incelemek amaciyla tek yonlid ANOVA analizi uygulanmistir (bkz. Tablo 4). Analiz sonuglarina
gore, KAO toplam puaninda anlamli bir fark tespit edilmemistir (F(4, 425) = 1.77,p = .12). Ancak,
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KAO'nUn “miktar” (KAO?2), “duristlik” (KAO4), “kontrol” (KAO5) alt boyutlarinda; ayrica YDO ve
PANAS'In negatif duygu (PANASN) boyutunda istatistiksel olarak anlamli farklar bulunmustur (p
<.05). KAO2 (miktar) boyutunda, 9000 TL ve Uzeri gelir grubundaki bireyler, asgari ticretin altinda
gelir elde edenlere nazaran anlamli diizeyde daha yiksek puan almistir (F(4, 425) = 4.24, p < .05).
KAO4 (duristlik) boyutunda, 6000-9000 TL gelir grubundaki bireyler, asgari ticret ve alti gelir
grubundakilere gére daha yiksek puan almustir (F(4, 425) = 3.27, p < .05). KAO5 (kontrol)
boyutunda da benzer bir farklilik gortlmus; 6000-9000 TL gelir dlizeyine sahip bireyler, asgari
dcretin altinda, asgari ucret duzeyinde ve 3000-6000 TL araliginda gelir elde eden bireylerden
anlamli diizeyde daha yiiksek puan almistir (F(4, 425) = 5.89, p < .05). PANASN (negatif duygu)
alt boyutunda ise, en dusuk gelir grubundaki bireyler, en yiksek gelir grubundakilere kiyasla
anlamli diizeyde daha yiksek negatif duygu bildirmistir (F(4, 425) = 2.79, p < .05). Bu bulgu,
dusuk gelir dlizeyinin daha fazla olumsuz duygularla iliskilendigini gostermektedir.

Tablo 5 ikamet edilen yere gore KAO, YDO ve PANAS ile alt boyutlarinin ortalama puanlar ve ANOVA
sonugclari

Yerleske N X Ss F p GF
Koy 67 5.34 1.16
Kasaba 9 514 78
= lice 126 5.44 1.12
KAOT il 103 5.40 1.25 108 36
Biylksehir 125 5.63 1.09
Toplam 430 5.46 1.14
Koy 67 3.31 1.21
Kasaba 9 3.75 .88
= lice 126 3.55 1.42
KAO2 i 103 375 135 6.13 .00 5>1-3
Biylksehir 125 4.23 1.43
Toplam 430 3.76 1.40
Koy 67 412 1.33
Kasaba 9 422 1.10
= lice 126 4.20 1.21
KAO3 i 103 406 199 3.96 .00 5>4
Biylksehir 125 4.66 1.26
Toplam 430 4.29 1.28
Koy 67 514 1.21
Kasaba 9 475 1.18
= lice 126 5.60 .98
KAO4 i 103 558 199 3.51 .00 3-4-5>1-2
Biylksehir 125 5.63 1.03
Toplam 430 5.51 1.13
Koy 67 3.58 1.24
Kasaba 9 3.88 1.19
= lice 126 3.65 1.37
KAOS il 103 3.58 1.23 14 96
Biylksehir 125 3.63 1.29
Toplam 430 3.62 1.29
Koy 67 4.30 48
Kasaba 9 4.35 .60
= lice 126 4.49 .63
KAOT i 103 447 64 6.99 .00 5>1-3-4
BuyUksehir 125 475 .63
Toplam 430 4.53 63
Koy 67 3.62 1.37
Kasaba 9 4.08 1.04
“ lice 126 4.00 1.28
oot i 103 3.94 145 2.29 06
BuyUksehir 125 4.23 1.28
Toplam 430 3.99 1.34
Koy 67 3.05 A
PANASP Kasaba 9 2.74 1.12 1.83 12

lige 126 3.16 64
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il 103 3.02 77
BuyUksehir 125 3.22 .83
Toplam 430 3.12 75
Koy 67 2.55 .69
Kasaba 9 2.01 .57
lice 126 2.35 .66
PANASN i 103 531 76 2.68 .03 1>2-4-5
Biylksehir 125 2.23 76
Toplam 430 2.33 72
Koy 67 2.80 48
Kasaba 9 2.37 47
lice 126 2.76 .38
PANAST i 103 066 46 2.35 .05 5>1-2
Biylksehir 125 2.73 51
Toplam 430 2.73 46

ikamet yerine gore KAO, YDO ve PANAS puanlarinin anlaml dizeyde farklilik gosterip
gostermedigini belirlemek amaciyla tek yonli ANOVA analizi uygulanmistir (bkz. Tablo 5). Analiz
sonuclarina gore, KAO2 (miktar), KAO3 (olumlu ifade), KAO4 (diristlik), KAO toplam puani
(KAOT), PANASN (negatif duygu) ve PANAS toplam puani (PANAST) degiskenlerinde
istatistiksel olarak anlamli farklar tespit edilmistir (p < .05). KAO2 (F(4, 425) = 6.13, p < .05) ve
KAO3 (F(4, 425) = 3.96, p < .05) alt boyutlarinda, buylksehirde yasayan bireyler, koyde
yasayanlara kiyasla anlamli diizeyde daha ylksek puan almistir. KAO4 (dirustlik) alt boyutunda
(F(4, 425) = 3.51, p < .05), blytksehir, ilce ve il merkezinde yasayan bireylerin, koyde
yasayanlardan daha yiksek puan aldigi gortlmustir. KAO toplam puaninda (KAOT) da anlamli
farkliliklar gozlemlenmis (F(4, 425) = 6.99, p < .05); kentsel bolgelerde yasayan bireylerin, kdy ve
kasaba sakinlerine gore daha fazla kendini agma davranisi sergiledigi tespit edilmistir. PANASN
(negatif duygu) (F(4, 425) = 2.68, p < .05) ve PANAS toplam puani (PANAST) (F(4, 425) = 2.35,p
<.05) agisindan da anlamli farklar belirlenmis; kdyde yasayan bireyler, blytiksehirde yasayanlara
gore anlamli duzeyde daha sik olumsuz duygu bildirmistir.

Tablo 6 KAO, YDO ve PANAS ile alt boyutlarinin korelasyonlari

1 2 3 4 5 6 7 8 9 10
1. KAO1 1
2. KAO2 -05 1
3.KAO3 8% .00 1
4.KAO4 50%% 18 -02 1
5. KAO5 .00 -01 21%% -5k 1
6. KAOT 50%x  4gkk 55k 51 39%* 1
7.YDOT 30%* 02 27 23%x -05 27%* 1
8.PANASP 35%x 2% 20%* 26%* -03 34xx 34 1
9.PANASN -23%% - (09* -.08 S26%% B S QRK ARk Rk 1
10.PANAST A1 .02 0% .00 .09 13 -05 B4x* 60** 1
X 5.46 3.76 4.29 5.51 3.62 453 3.99 3.12 233 273
Ss 1.14 1.40 1.28 1.13 1.29 63 1.34 75 72 46

Not. **: p < .01, * <.05

Pearson korelasyon analizi sonuglari (bkz. Tablo 6), KAQ, YDO ve PANAS degiskenleri arasinda
anlamli iliskiler oldugunu ortaya koymustur. KAO toplam puani (KAOT), yasam doyumu (r = .27,
p <.07) ve pozitif duygu (r = .34, p <.01) ile pozitif yonde anlamli iliskiler gostermistir. Bu durum,
daha yuksek duzeyde kendini agmanin, bireyin iyi olus duzeyini artirdigini gostermektedir. Ayrica,
kendini agma ile negatif duygu arasinda negatif yonde anlamli bir iliski saptanmistir (r = -.21, p
<.01). Bu bulgu, daha fazla kendini acan bireylerin daha az olumsuz duygu yasadiklarina isaret
etmektedir. Ozellikle, KAO'nin “olumlu ifade” (KAO3) ve “kontrol” (KAOS5) alt boyutlari, yasam
doyumu ve pozitif duygular ile pozitif yonde anlamli iliskiler gostermistir. Bu durum, kendini
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acarken olumlu ve denetimli bir tutum sergileyen ogrencilerin, daha yuksek duzeyde iyi olus
yasadiklarini gostermektedir. Buna karsilik, “niyet” (KAO1) ve “olumlu ifade” (KAO3) alt boyutlari,
negatif duygularla anlamli diizeyde negatif iliskiler gostermistir. Bu durum, kendini agarken daha
kontrolll ya da temkinli bir yaklasim benimseyen bireylerin, daha az olumsuz duygusal deneyim
yasadiklarini gostermektedir. Ayrica, pozitif duygu ile negatif duygu arasinda anlamli ve negatif
yonlu bir iliski belirlenmistir (r = -.42, p < .01). Bu bulgu, daha yiksek diizeyde pozitif duygulara
sahip bireylerin, daha az negatif duygu deneyimlediklerini gostermektedir. Bu sonuglar, duygusal
duzenleme ve iletisim stratejilerinin, bireylerin psikolojik iyi olusglarinin sekillenmesinde 6nemli bir
rol oynadigini ortaya koymaktadir.

Tablo 7 Kendini agma davranisi, pozitif ve negatif duygularin yasam doyumu tzerindeki etkisine iligkin
regresyon modeli, ANOVA sonuglari ve regresyon katsayilar

Model R R? Diz.R? F D

1 51 25 25 49.37 .00**
Yordayicilar B SH B t p

(Sabit) 3.05 .50 6.06 .00**
KAOT 26 .09 12 2.81 .00**
PANASP .39 .08 22 493 .00**
PANASN -.64 .08 -35 -8.11 .00**

Not. Bagimli degisken: YDOT, **: p < .01

Regresyon analizi sonuglari (bkz. Tablo 7), kendini agma, pozitif duygu ve negatif duygunun
yasam doyumu Uzerindeki etkileri incelenmistir. Elde edilen modelin giclt uyum gosterdigi
belirlenmistir (R =.508, R2 = .25); bu da yasam doyumundaki varyansin %25'inin bu ¢ degisken
tarafindan acgiklandigini gostermektedir. ANOVA sonuglari, modelin istatistiksel olarak anlamli
oldugunu ortaya koymustur (F = 49.37, p <.001). Kendini agma, yasam doyumu Uzerinde pozitif
yonde anlamli bir etkiye sahiptir (B = .26, p < .01). Pozitif duygu, yasam doyumunu daha gugli
sekilde pozitif yonde etkilemistir (B = .39, p < .01). Negatif duygu ise yasam doyumu Uzerinde
anlamli ve negatif bir etki gostermistir (B = -.64, p < .001). Bu bulgular, bireylerin kendini ifade
etme duzeylerinin ve olumlu/olumsuz duygularinin yagsam doyumunu onemli olgtde etkiledigini
gostermektedir. Ozellikle pozitif duygular yasam doyumunu artirirken, negatif duygular belirgin
olarak azaltmaktadir.

Sonuglar ve oneriler

Bu arastirmada, EgGitim Fakultesi 6grencilerinin kendini agma davranislari, yagsam doyumu ve
pozitif-negatif duygularinin demografik degiskenlere gore nasil farklilastigi incelenmistir.
Cinsiyet degiskenine gore, kendini agma davranislarinda anlamli bir fark bulunmamistir. Bu
durum, cinsiyete bagl farkliliklarin zamanla azaldigini dusundurebilir. Zira bu sonug, bireylerin
geleneksel toplumsal cinsiyet normlarindan bagimsiz olarak kendilerini ifade edebilmelerine
olanak taniyan dijital iletisim platformlarinin etkisiyle aciklanabilir (Kovan & Uygarer, 2024).
Dimond ve Hellkamp (1969) da benzer sekilde, lise 6drencilerinin kendini agma davraniglarinda
cinsiyete dayali anlamli bir fark bulmamistir. Ancak, Jourard ve Lasakow (1958), Cetinkaya ve
Akbaba (2011) ile Ekebas (1994), kadinlarin erkeklere gore daha yiksek dizeyde kendini
actiklarini ifade etmistir. Bu farkli bulgular, kilturel, sosyal ve teknolojik faktorlerin kendini agma
davraniglarini sekillendirmedeki rolune isaret etmekte ve bu alanda daha fazla arastirmaya
ihtiyac oldugunu da gostermektedir.

Ikamet yeri degiskenine gore de kendini agma davranislarinda anlamli bir fark saptanmamistir.
Bu durum, bireyin yetistigi ¢evrenin kendini ifade etme becerileri Uzerindeki etkisinin sinirli
olabilecegini gostermektedir. Kuresellesme ve dijital medyanin, iletisim normlarini
standartlastirarak bolgesel farkliliklari azaltmasi bu sonucu aciklayabilir (Kovan & Uygarer,
2024). Bu bulgu, Asikin (1992) Universite ogrencilerinin yasadiklari yerin kendini agma
davranislari Gzerinde anlamli bir etkisi olmadigini gosteren calismasiyla da tutarlidir. Universite
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ortaminin, farkli gegmislerden gelen bireyler arasinda sosyal dengeleyici bir rol Gstlenerek benzer
iletisim tarzlarinin gelismesini sagladigi dusunulebilir.

Sinif dluzeyi degiskeni acisindan da kendini agma davranislarinda anlaml bir fark
gozlemlenmemistir. Bu bulgu, Universiteye devam eden ogrencilerde sinif ilerledikge kendini
ifade etme bigiminde onemli bir degisiklik yasanmadigini gostermektedir. Yilmaz (2010) da
benzer olarak, akademik sinif dizeyinin kendini agma Uzerinde etkili olmadigini belirtmistir.
Fakat bazi ¢calismalar Universite deneyiminin zamanla iletisim becerilerini ve sosyal davranislari
etkiledigini one surmektedir (Kovan, 2017). Bu farkl bulgular, 6rneklem ozellikleri, kultirel
farkliliklar ve olgim aracglarindaki degisikliklerden kaynaklaniyor olabilir. Yas deg@iskenine iliskin
bulgular da, kendini agma davraniglari Uzerinde anlamli bir etkisi olmadigini gostermektedir. Bu
durum, Universite ogrencilerinin genel olarak benzer gelisimsel ve sosyal evrelerde bulunmalari
(18-25 yas arasl) ile agiklanabilir. Bu bulgu Asik'in (1992) galismasini desteklemektedir; lakin,
Noller ve Callan (1990), bireyler yas aldikga daha fazla sosyal deneyim kazandiklari igin kendini
acma egilimlerinin arttigini 6ne strmektedir. Bu nedenle, gelecekte yapilacak arastirmalarda
daha genis bir yas araligi dikkate alinarak kendini agmanin yasam boyu nasil degistigi
incelenebilir.

Gelir duzeyi agisindan da kendini agma davraniglarinda anlamli bir fark bulunmamistir. Bu bulgu,
ekonomik durumun dogrudan 6grencilerin sosyal iletisim becerileri veya kendini ifade etme
egilimleri Gzerinde etkili olmadigini gostermektedir. Bu sonug, Asik'in (1992) maddi olanaklar ile
kendini agma arasinda sinirli iliski buldugu calismasiyla ortismektedir. Fakat gelir dizeyinin
sosyal cevrelere ve firsatlara erisim Uzerindeki dolayli etkileri gelecekte daha derinlemesine
arastinlabilir. Yasam doyumu acisindan, sinif dlizeyine gore anlamli bir fark bulunmamistir. Bu
bulgu, Universite egitiminin ogrencilerin genel yasam doyumlarini dogrudan degistirmedigini
gostermektedir. Arslan ve Bektas (2019) da benzer sonuglara ulasmistir. Fakat Polat (2017),
dordincd sinif 6grencilerinin birinci siniflara nazaran daha ylksek yasam doyumu bildirdigini
ifade etmistir. Bu farkliik, mezuniyete yaklasan ogrencilerin kariyer kaygilari ve gelecek
belirsizlikleri gibi etkenlerle aciklanabilir.

Yasa bagl olarak yasam doyumunda anlamli bir fark bulunmamistir. Bu sonug, Gul ve
Alimbekov'un (2020) yasin yasam doyumu Uzerinde etkili olmadigini bildiren calismasiyla
uyumludur. Ancak, Ergin vd. (2011), 21 yas altindaki Tip Fakultesi 6grencilerinin daha ytksek
yasam doyumu bildirdigini belirterek, akademik alan ve disipline 6zgu baskilarin iyi olus Uzerinde
farkl etkileri olabilecegini one sirmektedir. Dolayisiyla, pozitif ve negatif duygular agisindan,
cinsiyet, yas, gelir dlzeyi veya ikamet yerine gore anlamli farkliliklar saptanmamistir. Bu da
duygusal deneyimlerin demografik faktorlerden buiytk olglide badimsiz olabilecedini
dusundurmektedir. Lakin, literatlirde bu konuda farkl bulgular mevcuttur. Fox ve Vendemia
(2016), kadinlarin erkeklere gore daha yiiksek dizeyde negatif duygular yasadigini belirtirken;
Karasakal (2019), kadinlarin daha ylksek pozitif duygu dizeylerine sahip oldugunu one
surmustir. Ayrica, Ozdogan (2021), ekonomik kaygilar ile negatif duygular arasinda pozitif bir
iliski oldugunu saptamis ve gelirle iliskili stres faktorlerinin duygusal iyi olus Uzerinde etkili
olabilecegini ifade etmistir.

Genel olarak, bu ¢alisma, Egitim Fakultesi ogrencileri arasinda demografik degiskenlerin kendini
acma davranislari, yasam doyumu ve duygusal deneyimlerle olan iliskisine dair nemli bulgular
sunmaktadir. Bulgular, birgok demografik degiskenin psikolojik iyi olus Uzerinde sinirli etkisi
oldugunu gostermesine ragmen, onceki arastirmalarla ¢celisen sonuglar da igerdiginden, kendini
acma, yasam doyumu ve duygusal iyi olusu etkileyen temel mekanizmalarin daha kapsamli
bicimde arastinimasi gerekmektedir.

Gelecek aragtirmalar igin oneriler

Bu ¢alisma, kesitsel bir desenle gergeklestirilmis ve sadece Universite 0grencilerinden olusan bir
ornekleme odaklanmistir. Bu durum, elde edilen bulgularin farkli topluluklara genellenmesini
sinirlamaktadir. Gelecek arastirmalarda, kendini agma davranisi, yasam doyumu ve pozitif-
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negatif duygular arasindaki iliskiler, daha genis ve gesitli orneklemlerle farkli yas gruplari ve
sosyoekonomik ge¢cmislerden bireyler dahil edilerek daha kapsamli sekilde incelenebilir. Ayrica
bu calismada yas ve gelir duzeyinin kendini agma ya da yasam doyumu Uzerinde anlamli bir
etkisi gortlmemistir. Bu nedenle, bu bulgularin dniversite ogrencileri disindaki gruplarda da
gecerli olup olmadigini incelemek amaciyla yeni arastirmalar yapilabilir. Ozellikle, boylamsal
galismalar, zaman iginde kendini agma, duygular ve yasam doyumu arasindaki degisimleri
inceleyerek neden-sonug iliskilerine dair daha guclu veriler sunabilir. Ek olarak, kulttrlerarasi
karsilastirmali galismalar, kulttrel faktorlerin kendini agma ve duygusal iyi olus Uzerindeki
etkilerini inceleyebilir. Zira onceki arastirmalar, farkl kultdrel baglamlarda celiskili sonuglar
ortaya koymustur. Nitel arastirma yontemlerinin (6rnegin derinlemesine gortismeler, odak grup
tartismalari) kullaniimasi, bireylerin neden kendini agmayi tercih ettiklerini ve bunun duygusal
deneyimlerini nasil etkiledigini daha derinlemesine anlamayi saglayabilir. Bunun yani sira,
psikolojik dayaniklilik, empati ve sosyal destegin aracilik veya duzenleyici rolund incelemek,
kendini agmanin yasam doyumu ve duygusal iyi olusa nasil katki sagladigini daha buttncul
sekilde aciklayabilir. Gelecek calismalar bu oneriler dogrultusunda sekillendirilerek hem
kuramsal bilgi birikimine katki sunabilir hem de psikolojik danisma ve rehberlik uygulamalarinin
etkililigini artirabilir.

Uygulamadaki yansimalar

Uygulama acisindan bakildiginda, Universiteler ogrencilerin kendini agma davraniglarini ve
duygusal iyi oluslarini desteklemeye yonelik programlar ve mudahaleler gelistirebilir. Kendini
agcmanin yasam doyumu ve pozitif duygularla iliskili oldugu dikkate alindiginda, iletisim
becerilerini, duygusal dizenleme vyetilerini ve 0z farkindaligi gelistirmeye yonelik girisimler
faydali olabilir. Psikolojik danismanlik hizmetleri, 6grencilerin pozitif duygularini gtglendirmeye
ve negatif duygularla basa cikma becerilerini gelistirmeye yonelik stratejiler icerebilir; zira bu
faktorler yasam doyumunun onemli belirleyicileri olarak tespit edilmistir. Her ne kadar bu
calismada gelir dlzeyinin kendini agma Uzerinde anlamli bir etkisi bulunmasa da, onceki
arastirmalar mali stresin negatif duygularla iliskili oldugunu gostermektedir. Bu nedenle
universiteler, ogrencilerin maddi kaygilarini yonetebilmelerine yardimci olacak sosyal destek
mekanizmalari olusturabilir. Bu tur destekler, olumsuz duygularin azaltimasina ve yasam
doyumunun artinlmasina katki saglayabilir. Ayrica, ogrencilerin kendilerini rahatga ifade
edebilecekleri kapsayici ve psikolojik olarak guvenli ortamlarin olusturulmasi, hem sosyal uyumu
guclendirebilir hem de akademik basariyi destekleyebilir.

Sonug

Bu calismanin bulgulari, Universite ogrencileri arasinda kendini agma, yasam doyumu ve
duygusal deneyimler arasindaki farkli iliskileri ortaya koymaktadir. Cinsiyet, yas, gelir dizeyi ve
ikamet edilen yer gibi demografik degiskenlere gore kendini agma davraniglarinda anlamli
farkliliklar gozlemlenmemistir. Bu durum, kendini ifade etme egilimlerinin daha ¢ok bireysel
faktorlere dayandiini, demografik etmenlerden ziyade kisisel ozelliklerle sekillendigini
gostermektedir. Diger yandan, kendini agma, yasam doyumu ve pozitif duygular ile pozitif yonde;
negatif duygular ile ise negatif yonde anlamli iliskiler gostermistir. Bu bulgu, acik iletisimin
psikolojik iyi olusu artirmadaki belirleyici roltiind guclendirmektedir. Calismada ayrica, pozitif
duygularin yasam doyumuna anlaml katki sagladidl, negatif duygularin ise gtgcld bir olumsuz
etkide bulundugu saptanmistir. Bu bulgular, duygusal dengenin ruh saghgr agisindan ne denli
onemli oldugunu vurgulamaktadir. Duygusal deneyimlerin de cinsiyet, yas, gelir duzeyi ve ikamet
yeri gibi demografik degiskenlere gore anlaml farkllik gostermemesi, psikolojik iyi olusun
demografik ozelliklerden gok daha katmanli bireysel ve sosyal faktorler tarafindan belirlendigini
dusundurmektedir. Bu ¢ikarimlar, egitim ve psikolojik destek sistemlerinde buttncul ve kapsayici
yaklasimlarin gerekliligini ortaya koymaktadir. Kisilerarasi iletisimi gugclendirmeye, duygusal
dayanikliligi artirmaya ve sosyal baglilik duygusunu desteklemeye yonelik girisim ve c¢abalar,
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psikolojik iyi olusu ve yasam doyumunu artirmada Kilit rol oynayabilir. Dolayisiyla, agikhg ve
duygusal iyi olusu tesvik eden destekleyici akademik ve sosyal ortamlarin olusturulmasi, uzun
vadeli kisisel gelisime, doyuma ve basariya anlamli katkilar saglayabilir.

Cikar ¢gatismasi beyani

Yazarlar arasinda herhangi bir gikar ¢atismasi bulunmamaktadir.
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